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Education Resources
A28 - Additional support for learning – Information and guidance

1.
Introduction
1.1
This guidance sets out the ways in which South Lanarkshire Council, Education Resources, implements the duties under the Education (Additional Support for Learning) (Scotland) Act as amended 2009.  It applies to early years establishments, including partnership nurseries, all mainstream schools and specialist provision.

1.2
The Education (Additional Support for Learning) (Scotland) Act 2004 (amended 2009) describes the framework to provide support for children and young people who require additional help with their learning for whatever reason.  The Act aims to ensure that pupils are provided with the appropriate support to allow them to achieve their potential.

1.3
The duties on education authorities and other agencies, such as Social Work Resources, NHS and voluntary agencies, are explained in the document ‘Supporting Children’s Learning, Code of Practice (Revised Edition) 2017’, which provides guidance on the provisions set out in the Act as well as the framework of secondary legislation associated with the Act.

1.4
Education authorities and their partner agencies have a duty in law to have regard to the Code and must ensure that their policies and practices take full account of the requirements of the Act.  All educational establishments and teachers should have access to the Code of Practice for reference.  Key members of staff should be familiar with its relevant details. https://www.gov.scot/publications/supporting-childrens-learning-statutory-guidance-education-additional-support-learning-scotland/
1.5
Education authorities can request assistance from other agencies or services to support children and young people with additional support needs.  These services have a duty to assist, unless doing so would be unreasonable.  All services relevant to children and young people’s needs must be involved in the assessment, planning, implementation, evaluation and review support.
1.6       Professionals must involve parents and take account of their views on their child's 

development and education at the earliest opportunity. Partnership with parents is, therefore, central to ensuring that children and young people with additional support needs benefit fully from school education. The Act serves to strengthen further the involvement of children, young people and their parents in working with authorities to reach decisions which are best for children's and young people's learning.
1.7.  
Since January 2018, the rights of children aged 12-15 have been extended to give them 

many of the same rights as their parents, carers and young people over the age of 16. They can now ask their school or local authority to find out if they need support; have a say in plans and decisions made about the support they get; have advocacy at meetings discussing their support needs to help them share their views, question some plans or make an appeal to the First Tier Tribunal (ASN Tribunal) about certain issues if they are unhappy about the support provided and be more involved in resolving disagreements about their support. If a child wishes to exercise their rights the local authority must assess the capacity of the child to ensure:-
· that they understand what they are asking for and 

· that exercising their rights does not adversely affect their wellbeing. 
2
Additional support needs
2.1
Definition of additional support needs


Children and young people will be considered to have additional support needs in education where, for whatever reason, they are unable, without the provision of additional support, to benefit from the school
 education provided.  Additional support is described in the Act as provision which is additional to, or different from, the educational provision made generally for children and young people of the same age in educational establishments. Education authorities have a duty to make provision for the additional support needs of disabled children under the age of 3 years. Additional support is not limited to educational support but can include multi agency support from NHS, Social Work Resources, and voluntary agencies. 
2.2 Looked After Children

There is considerable evidence that looked after children and young people face significant cultural and institutional barriers which impede their success in education. For this reason the 2009 Act automatically deems that all looked after children and young people have additional support needs unless the education authority determine that they do not require additional support in order to benefit from school education.

The Act refers to looked after children within the meaning of section 17(6) of the Children (Scotland) Act 1995:
· Looked after at home: where the child or young person is subject to a supervision requirement with no condition of residence through the Children’s Hearing system. The child or young person continues to live in their normal place of residence (i.e. often the family home)
· Looked after away from home (i.e. away from their normal place of residence); where the child or young person is subject to a supervision requirement with a condition of residency through the Children’s Hearing system, or is provided with accommodation under section 25 (voluntary agreement) or is the subject of a Permanence Order (Part 2 of the Adoption and Children (Scotland) Act 2007). The child or young person is cared for away from their normal place of residence, e.g. in a foster care placement, residential/children’s unit, a residential school, a secure unit or a kinship placement.
· In addition to the above, a child or young person may be the subject of a warrant instigated by a Children’s Hearing or Sheriff Court. These are short term measures where the child or young person is considered looked after for the duration of the warrant.
The provision of appropriate support is an important function of the corporate parent responsibilities of local authorities and their service provider partners. 
Schools should assess all looked after children to identify whether they require additional support to benefit from school education. The outcome of this assessment should be recorded using the “Looked After Children Additional Support Needs Assessment Tool” which can be found in Appendix 1

If a looked after child is assessed as having additional support needs the CSP assessment tool should also be completed to determine whether those needs meet the threshold for the opening of a CSP (co-ordinated support plan). (Appendix 3)
2.3
Factors giving rise to additional support

Additional support may be required for a child to benefit from school education for a number of reasons.  Examples of factors which may give rise to a need for additional support are given in the Code of Practice (chapter 1, Section 2) and include a child or young person who:
· is being bullied

· has sensory or motor impairments

· is an interrupted learner

· has a learning disability

· has a learning difficulty such as dyslexia

· is on the child  protection register

· is a young carer

· has English as an additional language

· is more able

· is affected by ill health

· has significant emotional or social needs 
The above is not a definitive list but serves to indicate the broad range of additional support needs. 
The need for additional support arising from such factors may be short or long term depending on the particular circumstances of the individual child or young person. The same factor(s) may affect children and young people in different ways. For some, the effects may be significant and for others minimal, and may not give rise to additional support needs.

In some cases it may not be possible to identify a reason even though the child or young person clearly needs additional support.  Where this is the case it is not necessary to try to find a reason.  

3. 
Identification, assessment and planning to meet additional support needs
3.1
Getting It Right For Every Child

Care should be taken to ensure that the planning process is consistent with the principles of Getting It Right For Every Child; putting the child at the centre, ensuring that their views are listened to and that they are involved in decisions that affect them. This also involves working in partnership with families.  Where partner agencies are also working with and planning for a child or young person, education planning should not duplicate the multi-agency planning which is in place for the child. Education objectives and strategies should be included appropriately in the multi-agency Child’s Plan. Useful tools to support gathering the views of the child and parent can be found in Appendix 5.

3.2 Staged Intervention

The staged intervention process is used to identify the additional support needs of those children or young people for whose school education the education authority is responsible. The approach always seeks to meet the needs of the child/young person in the most inclusive and least intrusive way and it is implemented in order to support the identification, assessment and planning to meet additional support needs.

Within Education Resources there is a four stage model of staged intervention:

Stage 1 - additional needs met with the use of resources/support available from within the 
class/play room;

Stage 2 - additional needs met with the use of resources/support available from within the 
establishment;

Stage 3 - additional needs met with the use of resources/support available from beyond the 
 establishment and within Education Resources;

Stage 4 - additional needs met with the use of resources/support available from partner 
agencies and services outwith Education Resources

It is important to note that as multi-agency collaborative approaches to planning and meeting the needs of learners become routine within an education setting, it is increasingly likely for consultation, liaison and collaboration between professionals from different agencies to happen at earlier stages of the staged intervention framework.

3.3 Planning


3.3.1
The planning cycle is implemented within each stage of the staged intervention approach


with a qualitative difference in the individualisation, frequency, intensity and degree of


specialism of planning, support and resources at each stage.

Further information and guidance on the staged intervention approach is detailed in the Framework for Inclusion and Equality (2018).


3.3.2
Additional Support Plan   
The Additional Support Plan (ASP) supports staff to plan and deliver an appropriate curriculum for children and young people with additional support needs. The plan enables an overview of the range of interventions and supports which have been agreed to meet the child or young person’s additional support needs and includes:
· an information section about key professionals, including school staff who may be involved (the child’s Network of Support);
· a summary of the child/young person’s additional support needs;
· long and short term targets; 
· a record of the parent/carer’s and child/young person’s views;

The Additional Support Plan Template can be found in Appendix 2.


3.3.3
Co-ordinated Support Plan 

The Co-ordinated Support Plan is a statutory document that supports the planning, monitoring and review for a small number of children and young people with additional support needs. These needs arise from complex and/or multiple factors, that may require a significant, high degree of support from both education and from other partner agencies, are likely to last for more than a year and have a significant, adverse effect on their school education.  (See Appendix 3).

When it is established that a child or young person requires significant additional support from the education authority and another agency (Stage 4 of staged intervention) in order to meet their educational needs consideration should be given to the preparation of a Co-ordinated Support Plan.  


The following activities should be undertaken:
	Timescale
	Activity
	

	Week 1 - 3


	In preparation for the initial CSP meeting (week1) all

relevant information should be gathered from the

professionals or agencies involved with the child or

young person. In the absence of recent reports being

available then the multi-agency report form and guidance

notes should be sent out to them for completion.  The 

CSP assessment meeting should be convened with all concerned including parents or carers, and the criteria for a CSP discussed. 

The Co-ordinated Support Plan assessment tool, section

1 should be completed. If the CSP criteria are met then,

section 2 should also be completed and both parts

forwarded to the Inclusive Education Manager (IEM) for

consideration. If the CSP criteria are not met, section 1 of

the assessment tool should still be forwarded to IEM &

kept on file in the establishment until the next review.

	A Co-ordinated Support

Plan Template and

related paperwork can

be found in Appendix 3

CSP Assessment tool
CSP: Multi-agency report
CSP: Multi-agency guidance notes
CSP: Multi-agency enquiry letter
CSP: Process flowchart



	Week 4


	The Inclusive Education Manager will advise on whether agreement has been given for the multi-disciplinary team to prepare a CSP.
Parents/carers will be informed in writing of the decision and of their right to appeal and where to obtain advice on the process.

	

	Week 5 - 10


	Once approval has been given a drafting meeting should

be convened and the multi-disciplinary team should meet

to prepare a first draft of the CSP.  The team should also

identify a co-ordinator at this stage. The CSP should 
take account of:

· the additional support needs of the child or young person

· the factors from which these arise

· the current provision

· the educational objectives which require action from the appropriate agencies outwith education

· the view of the child or young person and parent or carers.

Where appropriate the draft CSP should include links

with other existing plans.

Once the draft CSP has been drawn up it should be

circulated to all concerned including parents or carers

and the child or young person for comment. Any 
amendments should be made and the identified 

co-ordinator should forward the CSP to the Inclusive

Education Manager for comment or approval.

	

	Week 11 – 14
	The Inclusive Education Manager will advise of any

adjustments which may be required. If necessary the

draft CSP should then be circulated for a final time to all

concerned before the finalised version is prepared and

signed by the Inclusive Education Manager on behalf of 
the education authority.

	

	Week 15 -16


	The Inclusive Education Manager will send a copy of the

Co-ordinated Support Plan to the parents or carers and

to the establishment within two weeks.  The relevant

parts of the Co-ordinated Support Plan will also be

issued to the relevant agencies by the Inclusive

Education Manager.  A copy is retained by the education 
authority. 

	



3.3.4
Children or young people placed outwith the education authority 


For those children or young people being funded by the education authority in establishments outwith the authority on a residential or day basis, a CSP will not be required where the establishment provides all supporting agencies on site as part of the educational provision for the child or young person.


Where the establishment accesses support from other agencies and these require co-ordination, then consideration may be given to the preparation of a CSP and a request can be made to the Inclusive Education Manager. 


A Coordinated Support Plan Template and related paperwork can be found in Appendix 3

· CSP  Assessment tool

· CSP: Process flowchart

· CSP: Multi-agency guidance notes

· CSP: Multi-agency enquiry letter

· CSP: Multi-agency report

4.
Request from a parent, carer or another agency directly to the authority
4.1
When a request is received from a parent, carer or other agency to establish whether a Co-ordinated Support Plan is required it is important that it is forwarded immediately to the Inclusive Education Manager who will write to the parents or carers and educational establishment indicating that the authority proposes to establish whether a CSP is required. If the authority either fails to respond to a request, or fails to make a decision, as to whether a CSP is required this is deemed as a decision that no CSP is required. A deemed decision that no CSP is required can be referred to the First Tier Tribunal (ASN Tribunal).
4.2
The school managers, supported by the area SMPS, will be requested to arrange a CSP assessment meeting in order to complete the CSP assessment tool. This will advise the Inclusive Education Manager if the needs of the child meet the threshold for the opening of a CSP (see Appendix 3).
4.3 
If necessary the Inclusive Education Manager will request further information from the other agencies involved with the child or young person.

4.4
Within one week of receipt of the completed CSP assessment tool, and following consultation with all relevant parties, the Inclusive Education Manager will inform everyone, in writing, whether the education authority intends to prepare a CSP.  If a CSP is to be drafted, the school managers, supported by the area SMPS, will undertake the CSP drafting process as outlined in paragraph 3.3.3. and in the flowchart within Appendix 3.
4.5
If the CSP criteria are not met, section 1 of the assessment tool should be forwarded to the Inclusive Education Manager. The parents or carers will be informed in writing that the education authority does not intend to prepare a CSP.  They will also be informed about their right to appeal the decision and where to obtain advice on the process.

5.
Transition
5.1
Where a child or young person has additional support needs the Code of Practice specifies the action that the education authority must take at each transition point during a child’s or young person’s school career.   In some circumstances this will require the involvement of other agencies to ensure an effective transition process.

5.2
In practice the transition process will be carried out for all children or young people for whom a CSP has been prepared. It may also be appropriate to implement the transition process for some children or young people who have additional support needs which require significant planning in the form of an ASP where it is agreed that this would be beneficial. It is anticipated that the transitional duties will certainly apply to all those children and young people with additional support needs where one or more of the following circumstances apply. They:
· have a CSP

· are in an ASN school or base

· have additional support needs arising from a disability within the meaning of the Disability Discrimination Act 1995
· are otherwise at risk of not making a successful transition.

5.3
Education Resources must seek and take account of relevant advice and information from other agencies before a child or young person with additional support needs is expected to have a change in school education:

· no later than 6 months before the transition to primary school
· no later than 12 months before the transition to secondary school
· no later that 12 months before the post school transition.


The management of the transition process is carried out by educational establishments in partnership with the multi agency team.

5.4
For transitions post school, the school should ensure that the authority’s Future Planning Partnership Process is adhered to. All concerned must:

· seek and take account of advice and information, reports and other requirements which must be in place no later than 12 months before the date which the young person is expected to cease receiving school education.
· seek and take account of the views of the child. This is a statutory duty under the 2009 Act.
· ensure planning is carried out effectively to the benefit of the young person. To do this the process will require to be started in advance of 12 months.  Good practice suggests that where possible planning should begin much earlier, perhaps 2 or 3 years before leaving school.
· complete as soon as possible assessments and plans in cases of less than 12 months.
· pass on information to appropriate agencies no later than 6 months before the expected school leaving date for the young person. Where the authority becomes aware that a young person is expected to leave within less than 6 months, information should be passed on as soon as is reasonably practicable.

It is envisaged that most young people’s requirements may be addressed via the school’s routine vocational guidance system and careers services.  Within South Lanarkshire Council, Education and Social Work plan together with the young person to facilitate local provision.

5.5
For transitions between schools where a child or young person has a CSP, the plan will be transferred to the new establishment.  Restrictions on disclosure of the plan as detailed in the Code of Practice, chapter 5, paragraphs 89-94 should be adhered to but appropriate access to facilitate planning should be arranged.

5.6     
Where a child or young person with a CSP moves to another authority, the CSP must be transferred to the new authority within four weeks
· of the identified date of departure on which the child or young person will be moving or

· from the date this authority becomes aware that a move has taken place.

The CSP should be forwarded to Education Resources (Inclusive Education Manager) for onward transmission to the new authority. 
6.
Early years
6.1
The Act requires the education authority to provide additional support to certain pre-school children with a disability (normally those under three). Additional support is not limited to educational support but can include multi-agency support from NHS, Social Work Resources, and voluntary agencies. A distinction is drawn between children of 0-3 years and prescribed pre-school children who are eligible for pre-school provision within the education authority.  

6.2
Children under the age of 3 years. The education authority has a duty to provide additional support to children with a disability who are under 3 years old and who belong to their area. The duty applies when a child has been brought to the attention of Education Resources by an agency other than education and/or the parent/carer, as having, or appearing to have, additional support needs arising from a disability within the meaning of the Disability Discrimination Act 1995, and it is established by Education Resources that they do have such needs.
6.3
Education Resources will determine, through a process of integrated assessment with health partners and parents or carers, whether the child is likely to have additional support needs arising from a disability.  Early Years Multi-Agency Team (EYMAT) plays a key role in this process.  They will consider the needs of children with the most complex profiles and make recommendations about appropriate support.
6.4
Should it be determined that a referred child under three years does not have additional support needs arising from a disability, the parents and the referring agency will be informed of this decision in writing by the Inclusive Education Manager.

6.5
Prescribed pre-school children. A prescribed pre-school child is one who is eligible for pre-school provision from the start of the school term following their third birthday, until the end of the school term before they are first eligible to attend primary school – generally between the ages of 3 and 5.

The education authority must make appropriate arrangements for identifying those children who may have additional support needs who attend:

· a local authority nursery

· a partnership nursery under arrangements with the council.

Some of these children may already have been identified by partner agencies as having a disability or having additional support needs prior to entering a pre-school provision.
Other prescribed pre-school children will have additional support needs arising from other factors. Staff in early years’ provisions have a key role to play in identifying children who may require additional support.

6.6
The process of support.  There is an established process of assessment and intervention for all children within South Lanarkshire Council.  The gathering of assessment information and the identification of supportive interventions is carried out on a multi-agency basis.  The intent is always to maximise support for the child and maintain close contact with the parents.  As with older children, identified additional support needs may be short or long term in duration.
A clear process of monitoring and review is in place. The process closely mirrors the staged assessment and intervention described in section 3 above. 
As with school-aged provision, it is expected that the majority of additional support needs will be addressed by the professional practice of staff, with appropriate advice and support from Psychological Services; Early Years Specialist Support, Sensory Impairment; Speech and Language Therapy; Physiotherapy and Occupational Therapy; or Social Work Resources as required.

Children under 3 years are not eligible for a Co-ordinated Support Plan.  Their needs arising from a disability may be such however that they require a significant level of co-ordinated support by education and one or more appropriate agencies.  In this case an additional support plan may be most appropriate.

Appendices
Appendix 1

Looked After Children: Additional Support Needs Assessment Tool




Additional Support Needs Planning Process Flowchart
Appendix 2

Additional Support Plan core data




Part 1 Curriculum planning




Part 2 Multi-agency planning




Part 3 Behavioural Assessment and Support Plan




Part 4 Review meeting record




Part 5 Seeking the views – separate document to reference
Appendix 3

Co-ordinated Support Plan Assessment tool




Co-ordinated Support Plan Process Flowchart



Guidance notes: CSP multi agency working




Co-ordinated Support Plan enquiry letter




Co-ordinated Support Plan multi-agency report




Exemplar of CSP

Appendix 1

Looked After Children: Additional Support Needs Assessment Tool 

Inclusive Education Service will notify you when there is a new Compulsory Supervision Order (CSO) in place for a pupil. As part of the process to determine the additional support needs of a looked after child or young person, you have 15 days from the order start date to convene a multi-agency meeting. This meeting should involve Social Work, parent/carer, pupil and any other relevant professional, during which this assessment tool should be completed along with any other ASP/BASP/CSP paperwork required as a result of the decisions/outcomes.

	
	Name of child or young person


	

	
	Date of birth


	

	
	SEEMIS/Unique pupil identifier number

	

	
	Educational establishment


	
	Stage / class


	

	
	Name of parents or carers
	

	
	Address
	

	
	Telephone number
	

	
	Supervision Order (including date)
	


	If required please refer to:
Supporting children’s learning The Code of Practice (2017) and/or A28




	Looked After Children Additional Support Needs Assessment Tool
	Yes
	No

	1
	Is it likely that the child/young person will be unable to benefit from school education, without the provision of additional support for their learning? 
	
	

	2
	Has additional support been allocated specifically for the child/young person from the Learning Community resource team review?
	
	

	3
	Does the child or young person require additional support from agencies outwith education resources, if they are to make educational progress? This support may be provided outwith an educational setting.
	
	

	4
	Is there a shared placement – for example with a college or a support base?
	
	


The child or young person has been confirmed to have additional support needs if yes is answered to any of these questions. An Additional Support Plan (ASP) should then be developed as part of the multi-agency meeting. This meeting should also determine whether the child or young person requires a Co-ordinated Support Plan (CSP). Refer to the CSP guidance and flowchart and complete the Co-ordinated Support Plan Assessment tool (Appendix 3).
If the answer to all four of the above questions is no, the child or young person is deemed not to have additional support needs. However, you should continue to monitor their educational progress and health and wellbeing needs undertaking further assessment at regular review points, including attendance at Looked After reviews.

   The Additional Support Needs Planning Process
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Appendix 2

	SEEMIS number

/ unique pupil identifier number:


	South Lanarkshire Council
	Date started:

Date reviewed:



	Additional Support Plan – Core data


	Pupil details

	Name:


	Date of birth:

	Class/stage:


	Gender:

	Home address:



	Contact telephone number:  



	Preferred language/form of communication:   



	School currently attended:  



	Date of entry to current school:



	Looked after child/young person                              Yes                                No



	Pupil profile + network of support updated
	Yes
	 
	No
	

	Part 1 Curriculum planning 
	Yes
	
	No
	

	Part 2 Multi-agency planning 
	Yes
	
	No
	

	Part 3 Behaviour Assessment and Support Plan
	Yes
	
	No
	

	Part 4 Review meeting record

Part 5 Seeking the views
	Yes

Yes
	
	No

No
	

	

	Parental/Carer details

	Surname:  
	Other names:  
	Surname:                                                                              
	Other names:

	Home address:  


	Home address:

	Contact telephone number:  


	Contact telephone number:  

	Relationship to child/young person:  


	Relationship to child/young person: 

	Preferred language/form of communication: 


	Preferred language/form of communication:  


	Pupil profile

	Summary of Wellbeing information e.g. Safe, Healthy, Achieving, Nurtured, Active, Respected, Responsible, Included

	

	Strengths

	

	Pressures

	

	Analysis, including summary of additional support needs

	


Network of support: who is helping the child or young person to develop their well-being

	Network of support

(who is helping the child or young person to develop their well-being)
	        Phone number                                         Email

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


If the child/young person is Looked After please consider your Corporate Parenting responsibilities: current communication arrangements must be carefully detailed for example does the parent have contact? Have you considered the Corporate Parent Duties/Responsibilities? Has consideration been given to identification of contact personnel/relevant agencies and nature of contact? If relevant please note below:

Who is the main point of contact?

Part 1. Curriculum planning

(Planning should focus on Numeracy, Literacy, Health and Well-Being as appropriate)

	Curriculum area
	

	Desired Outcome: Long term
	Final evaluation 

	
	


	Desired Outcome: Short term

School session:
	Child’s views
	

	
	What I need to help me learn
	How did I do?
	Teacher evaluation

	Term one


	
	
	

	Term two


	
	
	

	Term three


	
	
	

	Agreed by parent/carer:
	Pupil:
	Teacher:

	Date:
	Plan Review Date:


Part 2. Multi-agency planning

	Specific action/target/aim intervention(s)

	Who will take this forward?

	Timescales/Frequency

	Evaluation/Review of impact


	Term one

			
	Term two

			
	Term three

			
	Agreed by parent/carer:

	Pupil:

	Teacher:


	Date:

	Plan Review Date:



	This should record the shared targets that have been discussed and agreed by the professionals listed in the network of support.


 
Part 3 


Behaviour Assessment and Support Plan

(Individual Risk Assessment and Behaviour Support Plan)

Additional Support Plan, Part 3

	Name of child or young person:   ______________________________ Establishment:  ____________________ Date of assessment: ________________



	Wellbeing analysis

	General profile:

Please comment on my wellbeing. Include issues relating to emotional, physical, social and mental wellbeing, as appropriate.
	

	What are my health issues/medication?

(Diagnosed medical conditions, health/mobility needs and medication)
	

	What is my behaviour usually like?

(Describe behaviours you would expect to be the norm, before escalation)
	

	Risk Assessment

	What are the likely effects of my behaviour on myself and others?
	
	Post -  intervention evaluation -  Risk value
See Management Arrangements for advice on rating

	What other things could happen?
	
	

	What interventions/ support are appropriate?
	
	High – red

Medium - amber

Low – green

	What interventions/

support should be avoided?
	
	


Behaviour Assessment and Support Plan
(Individual Risk Assessment and Behaviour Support Plan)

Additional Support Plan, part 3

	Behavioural Support Plan

(Describe the supports that work best)

	How do my distressed behaviours present?
	

	How can you support my distressed behaviours? (de-escalation)
	

	How can you respond to my extreme behaviours?

(only where applicable)
	

	Agreed by:

Child/young person:          ______________________________________________   Date:  ______________

Parent/carer:                      _______________________________________________  Date:  ______________

Establishment contact:      _______________________________________________  Date:  ______________

Plan Review Date:             _________________




Part 3 Prompt sheet 
Behaviour Assessment and Support Plan

(Individual Risk Assessment and Behaviour Support Plan)

Additional Support Plan, Part 3

	Name of child or young person:   ______________________________ Establishment:  ____________________ Date of assessment: ________________



	Wellbeing analysis

	General profile:

Please comment on my wellbeing. Include issues relating to emotional, physical, social and mental wellbeing, as appropriate.
	Background detail of the child/young person in relation to their wellbeing and their presentation which should cover social, emotional, mental and physical wellbeing, including:

· Any relevant known behaviours and triggers. This can be updated as new, unexpected behaviours and triggers arise
· Knowledge of learning and sensory needs, as well as any form of alternative communication

· Pupil strengths

· Rationale for plan

	What are my health issues/medication?

(Diagnosed medical conditions, health/mobility needs and medication)
	Details of diagnosed medical conditions and medication, including:

· Healthcare needs and support required

· Physical restrictions / mobility needs and how these are supported

	What is my behaviour usually like?

(Describe behaviours you would expect to be the norm, before escalation)
	Outline of my current behaviours and communications.

· What does my behaviour look like on a normal day in class, playground, canteen etc. before it escalates?
· Early signs of escalating behaviour

	Risk Assessment

	What are the likely effects of my behaviour on myself and others?
	· What is the likely impact of the behaviours, including physical, verbal, emotional and mental? Please describe the types of behaviour which cause self-harm or harm to others

· Who is likely to be affected by the harm?
	Post -  intervention evaluation -  Risk value
See Management Arrangements for advice on rating

	What other things could happen?
	· Are there secondary risks attributed to this behaviour? For example, damage to school property, increased supervision for safety purposes, the need to evacuate a classroom
	

	What interventions/ support are appropriate?
	· What support strategies are required to reduce the risks? For example, classroom management procedures, pupil supervision procedures, part time timetable, soft start, etc. 
· Who implements this support? For example, class teacher, pupil support teacher or whole school team

· Risk reduction strategies
	High – red

Medium - amber

Low – green

	What interventions/

support should be avoided?
	· Any supports that raise the level of anxiety for the child/young person. This could include personal space, shouting, forcing eye contact, becoming emotional with child/young person
	


Behaviour Assessment and Support Plan
(Individual Risk Assessment and Behaviour Support Plan)

Additional Support Plan, part 3

	Behavioural Support Plan

(Describe the supports that work best)

	How do my distressed behaviours present?
	Examples of distressed behaviour, which could be communicated in a variety of ways, e.g. shouting, swearing, throwing objects. Please describe:
· Known patterns of behaviour, including early signs of escalating behaviours
· What prompts/triggers behaviours?

· What the child/young person is trying to communicate?
· What circumstances have occurred which have caused the distressed behaviours? Can this be unpredictable?

	How can you support my distressed behaviours? (de-escalation)
	Please describe the supports required to prevent escalation of behaviours or to assist de-escalation.

· Supports in class
· Supports in transition times
· Supports in social time
· Make reference to how situations were resolved/de-escalated and any actions that helped support behaviour to de-escalate

	How can you respond to my extreme behaviours?

(only where applicable)
	Extreme behaviours include significant health risks to themselves or to others. This may include, self-harm and violence towards others. Responses may include:

· Support from other staff
· Contacting home
· Contacting other agencies

	Agreed by:

Child/young person:          ______________________________________________   Date:  ______________

Parent/carer:                      _______________________________________________  Date:  ______________

Establishment contact:      _______________________________________________  Date:  ______________

Plan Review Date:             _________________




Part 4 – Review Meeting record                                                                                                                           Review meeting date:
____________

	Additional Support Plan/Behaviour Assessment Support Plan



	Name
	
	Date of birth
	
	Class/

stage
	

	People present
	Apologies

	
	

	Key points discussed

	

	Agreed action/next steps

	

	Next Review Date


	


Appendix 3

Co-ordinated Support Plan: Assessment tool

Section 1
Please complete this checklist to determine if the child or young person under review meets the requirements for a Co-ordinated Support Plan

	
	Name of child or young person


	

	
	Date of birth


	

	
	SEEMIS/Unique pupil identifier number

	

	
	Educational establishment


	
	Stage / class


	

	
	Name of parents or carers
	

	
	Address
	

	
	Telephone number
	


	If required please refer to:
Supporting Children’s Learning The Code of Practice (2017) and / or A28 




	Co-ordinated Support Plan Assessment Tool
	Yes
	No

	1
	Is the Education Authority responsible for the education of the child or young person? (CoP Chapter 5, paras 4-10)
	
	

	2a
	Does the child or young person have additional support needs? (CoP Chapter 2, paras 1-14)
	
	

	2b
	Does the child or young person have complex or multiple needs which have a

significant adverse effect on his or her learning?  (CoP Chapter 5, paras 13-15)
	
	

	3
	Are the additional support needs of this child or young person likely to last for

more than a year? (CoP  Chapter 5, para 16)
	
	

	4a
	Is there significant additional support being provided by education at stage 2 of

the staged intervention process.  (CoP Chapter 5, paras 17-22)
	
	

	4b
	Does the child or young person’s additional support needs require a significantly

high level of co-ordinated input to educational planning from one or more

agencies in addition to education?  (CoP Chapter 5, paras 17-22)
	
	


If the answer to any of the above is ‘No’ then this child or young person does not appear to meet the criteria for a Co-ordinated Support Plan and it is likely that the appropriate additional support mechanism will be the ASP and not the CSP. 

Complete Section 2 only if you have answered ‘Yes’ to each of the above questions.

Following a review the decision has been made to discontinue the CSP.    

Section 2

Now please complete this section.  A brief response is required at this stage.

	In the opinion of the review meeting what are the significant additional support needs of the child or young person?

	

	What are the agreed educational objectives for this child or young person for the coming year?

	

	What is the type, frequency and anticipated duration of support currently being provided? (Please insert a brief description of need with nature and source of support under the following headings).

	- From within the establishment (e.g. support for learning, school support, pupil support)



	- From Education Resources



	- From partner agencies (e.g. NHS,  Social Work, voluntary agencies)



	What assessments/examinations have been completed already?

	Type of assessment


	When
	By whom



	Further assessments or examinations required? (please provide requested details)

	Type of assessment


	Reasons 

	Does the pupil have any educational needs which are not being met?

	Insert those educational needs which have been identified but are not currently being addressed in the support package described above.


	Identified by; give name or source.


	Who will be the CSP Co-ordinator? (CoP Chap 5, 69 & 70)



	Views of parents or carers



	View of child or young person 




Conclusion (please tick the appropriate box)













	- Recommend: 

	CSP with ASP

	



	- Recommend:

	   ASP
	



· Further assessments required before CSP recommendation can be made

	Signed


	
	Date 
	



   (Headteacher)

Please retain a copy for records and email to Inclusive Education Manager, 
with the subject heading CSP assessment and within the email state the agreed recommendation.
Email: Education.Inclusion@southlanarkshire.gov.uk
A Learn Online module has been developed to support staff to complete this process. On the Intranet front page, from the core information select Learning and Development and click on Learn Online. Log into your account and type CSP into the search engine. This module can be completed in 20 minutes.


[image: image2]
Guidance notes 
Co-ordinated Support Plan: multi-agency report

You have 10 weeks from the start of the process to prepare the draft CSP. 

If partners attend the initial CSP meeting with current/recent report there is no requirement to ask them to complete this form.

If partners are unable to attend the meeting this report should be sent to the partner to complete and return by week 5 of the CSP process. 

Levels of support from an agency other than Education

A range of support is available to pupils from agencies other than education. The guidance below is intended to help professionals to decide the level of support a child or young person is receiving and to give an indication of the extent of support which should be delivered before a Co-ordinated Support Plan is required.

The guidance can be applied to the input from all agencies involved with the child or young person. 

Low:
Assessment on request.


No direct input.

Additional support package:
· Assessment 
· Diagnosis (if appropriate)
· Advice
· Review
· Discharge / discontinue involvement
No CSP required at this level.

Medium:Input mainly advisory and indirect.


Direct work is short term (e.g. 1 term).


Additional support package
The package will be as for a Low level of support, plus:
· Provision of support/programmes at home and/or school
· Indirect monitoring of progress

No CSP required at this level.

High:
Direct or indirect intervention – time limited (e.g. 1 term – 1 year).


Additional support package

The package will be as for low and medium levels of support, plus:
· Direct intervention (if required) – short or long term, individual or group work or a combination of these.
· Provision of strategies and resources to support the child or young person in their educational establishment.
· Liaison with the educational establishment, including joint planning/input to IEP as appropriate.
· Transition planning (if required). 
· Discharge / discontinue involvement with accelerated access back into the service if required.

No CSP required at this level.
Significant:
Direct or indirect intervention which is continuous.

Additional support package

The package will be as for low, medium and high levels of support, plus:

Substantial support

· Provision, implementation and monitoring of specialised resources/programmes for active support of the child or young person in their educational establishment.

· Close collaboration with education to ensure the curriculum and/or environment is adapted to take account of the child or young person’s additional needs.

· Specialised training and advice for teachers, parents and carers.

Direct support

· Planned direct support/intervention to meet agreed targets.
· Several programmes of support may be required in any one year
Continuing support

· Ongoing direct support for the child or young person is required. This support may be delivered within or out with the classroom/playroom environment but must be essential to enable the child or young person to access the curriculum and meet agreed educational targets. 

A CSP is required at this level.
	
	Our ref:
	

	
	Your ref:
	

	
	If calling ask for:
	

	
	Phone:
	

	
	Date:
	


Dear <recipient name>
<Subject>Co-ordinated Support Plan enquiry 

Name





Date of birth

Address

In order to establish the need for a Co-ordinated Support Plan for                                        I am required to ask you to complete the enclosed multi-agency report which I would be grateful if you could return to me as soon as possible. If you wish to provide the same information in your own format please do so. I enclose for your information a set of guidance notes which I hope will be useful. 

 REF  letter \* FirstCap  \* MERGEFORMAT 
Yours sincerely IF addressee3 = "Sir" "faithfully" " \* MERGEFORMAT 
sincerely

Your name

Your title 
Co-ordinated Support Plan: Multi-agency report

(Additional information can be attached if considered necessary)

	Agency
	
	Contact person
	


	Name of child or young person
	
	Date of birth
	


	Factors which give rise to child or young person’s additional support needs
The agency must identify the factors which are largely, if not solely, responsible for the difficulties encountered in learning.  This identification should be based on experience of the child or young person and any assessment that has led to an identification of the problems being encountered.

	

	Objectives taking account of the above factors
The focus of any future support for the child or young person should be based on objectives which the agency hopes to achieve as a result of the support offered or proposed.  Therefore it is necessary to state one or more potentially achievable objectives to which support would be directed.

	

	Needs of the child or young person arising from objectives

Bearing in mind the factors outlined and the objectives proposed, a clear statement of the needs of the child or young person should be stated.

	


	Additional support required to support the above needs

The additional support for the child or young person should take account of both the objectives and the needs which have been identified.

	

	Persons (or service) who will provide the additional support

The agency needs to specify the type of person or service that will be engaged to supply the support.  While the actual name of person should not be stated, the specialist job or service supplying the personnel should be given.

	

	Level of support to be provided
In order to establish the need for a Co-ordinated Support Plan, your agency will have identified a need for a “significant level of additional support”.  In terms of your service, please indicate the level of support planned for this child or young person.

	Level of support


	


	Signed
	
	Date
	

	Print name
	

	Agency
	

	Department
	

	Address
	

	
	

	
	


Exemplar co-ordinated support plan
	Unique pupil identifier:

where applicable
	
	Official use:  

	
	                                
	

	
	Confidential
	

	
	
	

	
	

	
	
	


Exemplar

	Co-ordinated Support Plan

	

	For Alec Another

	

	

	Home address
                       1 Home Road, Street Town





	Contact telephone number:   01111 222222

	Date of birth:                          01-01-98

	Gender:                                 Male

	Preferred language/form of communication:  English – oral or written

	

	School currently attended:  Applewood PS
	Date of entry to current school:  Feb 05

	                                            Peartree – specialist provision from Aug 2007


	Parental details

	

	Surname:  Another
	Other names:  Anthony

	
	

	Home address
1 Home Road, Street Town



	

	

	Contact telephone number:  01111 222222

	

	Relationship to child/young person:  father

	Preferred language/form of communication:  English – oral or written

	


	Surname:  Another
	Other names:  Alexandria

	
	

	Home address  1 Home Road, Street Town



	

	

	Contact telephone number:  01111 222222

	

	Relationship to child/young person:  mother

	Preferred language/form of communication:  English – oral or written

	


	Profile


	

	Alec is a bright boy who has a diagnosis of Asperger’s Syndrome. He has a wide general knowledge and good vocabulary.  He enjoys talking about topics that are of interest to him. He also enjoys reading non-fiction texts.  Alec cooperates enthusiastically on topics he is interested in.  His computer skills are excellent and the computer is a great motivator. 

Alec has achieved Level A in Writing, Reading and Maths.

Previously Alec was socially isolated in school and appeared disinterested in his peers.  Now he is interested and wanting to interact on his own terms. This can be challenging both for Alec and for his peers when their interests do not coincide.  Alec has not yet fully developed the skills of compromise and cooperation which would allow him to forge and maintain friendships. However, he is popular with his peers. He also enjoys the company of adults, especially when this is focussed on him alone.  

Previously Alec enjoyed coming to school but recently he has found the social demands very challenging. This has led to him becoming unsettled and frustrated.




	Factors giving rise to additional support needs

	

	Alec has additional support needs arising from a complex factor, namely Asperger’s Syndrome. This was diagnosed by the Child and Family Clinic in September 2005. In particular this leads to Alec experiencing difficulties with social communication and interaction. As a result he encounters barriers to his learning through his understanding of and interaction with, the school learning environment and with social situations. This can lead to challenges with regard to his ability to recognise and engage in appropriate social behaviour and his resultant capacity to successfully interact within the range of situations which arise in the classroom and in the wider school environment.  

Alec requires an educational environment which can be adapted to meet his needs and which can promote the development of his social communication skills to enable him to participate successfully in school and in the wider community.

Further investigation / diagnosis is being undertaken by the Child and Family Clinic and may lead to a more detailed or separate diagnosis in addition to the current diagnosis of Asperger’s Syndrome. This may lead to a requirement for further joint educational objectives and co-ordination of services.




	Learning plan

	

	Educational objectives
	Additional support required
	Persons providing the additional support

	
	
	

	(Education objectives that require the co-ordination of support taking account of the factors giving rise to additional support needs).
To develop Alec’s social interaction and communication skills through a programme of speech and language therapy delivered jointly and tailored to address his identified needs.


	(Additional support required by the child/young person to achieve each of the educational objectives).
Intervention from speech and language therapy to be delivered as follows:

· Direct intervention through a programme of speech and language therapy provided weekly in groups and focussed on social communication and interaction. The type and frequency of the speech and language therapy may change during the course of the year depending on Alec’s progress.

· Indirect intervention by school teaching and support staff to reinforce the ongoing therapeutic input.

· Indirect intervention focussed on development of the learning and communication environment.

Interventions will be supported and reinforced through Alec’s overall learning programme and identified through long and short term targets included in Alec’s Individualised Educational Programme (IEP). The IEP will be reviewed and adjusted termly based on Alec’s progress and ongoing identified needs.

All professionals involved will work jointly to plan for and deliver the support required. This will include staff development to enable school based staff to follow up and reinforce direct speech and language therapy interventions.
	(Persons by whom the additional support shall be provided). 

Class teacher

School support staff

Speech and language therapist




	Nominated school

	

	

	Name of school:                  Peartree Primary School

	

	Address:  

	

	Telephone number:  

	Headteacher:  

	Nature of Placement:          Full-time -  Day

	

	


	Parent’s comment

	

	We note and appreciate the hard work and time gone into preparing this plan. We are happy with the input from all the professionals involved with our son and feel now that his needs will be addressed. 




	Child’s/young person’s comments

	

	My class teacher is great she gives me things I like to do and she knows I really like dinosaurs. I like being with Nancy (school support assistant) she comes out to play in the playground. I like chasing games. I like when Miss Black (speech and language therapist) comes and we play games with my friends.




	Co-ordinated support plan review timetable

	

	Date co-ordinated support plan made/amended:       Insert Date
(delete as applicable)

	

	Date by which review must begin:          Insert Date
(on the expiry of 12 months from the date the plan was made/amended)

	

	Date by which review must be completed:  Insert Date
(within 12 weeks of the date on which the review began) 

	Education authority contact points

	

	Additional support provision co-ordinator 

	This person is responsible, on behalf of the education authority, for co-ordinating the additional support required by the child/young person as detailed in this co-ordinated support plan.

	

	Surname:  Smith
	Forename(s):  Susan

	

	Contact address:  Peartree  Primary
	Contact telephone number:  

	

	Work position or title:  Depute Head Teacher

	


	Parental advice and information on the co-ordinated support plan

	

	The parent of a child with a co-ordinated support plan or a young person with a co-ordinated support plan may obtain advice and further information from the following person:

	

	Surname:  
	Forename(s):  T

	

	Contact address:  
	Contact telephone number: 

	

	Work position/title:  

	


	In accordance with section 11 of the Additional Support for Learning (Scotland) Act 2004 (“the Act”) and the Education (Co-ordinated Support Plan) (Scotland) Regulations 2005 (“the Regulations”), this co-ordinated support plan is made by South Lanarkshire Council on Insert Date in respect of Alec Another.

	

	Name:  Insert name
	Work Position or Title:  Insert Work Position Or Title

	
	

	

	Signed (authorised officer of the authority)



A28 Appendix 2 - Part 5

Seeking the views of children/young people and parents/carers

It is really important that children, young people, parents and carers are given the opportunity to contribute their views as part of any planning process. These views should be added to any Wellbeing Assessments, Additional Support Plans, Co-ordinated Support Plans, Behaviour Assessment Support Plans and should be reviewed at agreed points in the year. The following exemplars give a variety of formats that can be used to gather views. 
The exemplars can be adopted to suit each individual’s capacity, age, stage, learning style.

There are many more good practice examples, which establishments have developed to meet the needs of individuals, which could also be used.

The views should be sought in collaboration with a teacher/key worker who has a particularly strong relationship with the young person/family. The section may be completed over a period of several weeks and should not be rushed.


Some exemplars listed (but not exhaustive)

· 5(a) Smiley faces – I have, I can, I am
· 5(b) Early Years What I think tool
· 5(c) School Age What I think tool 

· 5(d) 16+ What I think tool 

· 5(e) Wellbeing wheel reflective tool adapted learner’s version

· 5(f) Wellbeing wheel reflective tool learner’s version

· 5(g) Wellbeing wheel reflective tool current school

· 5(h) Wellbeing wheel reflective tool family views

Part 5(a) – Seeking the views of the children/young people
Please ensure this section is completed in collaboration with a teacher/key worker who has a particularly strong relationship with the young person. This section may be completed over a period of several weeks and should not be rushed. (refer to FAIR guidance for further information if necessary)
	I have:
	They are:
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	Positive relationships with adults.  
	

	[image: image4.jpg]



	People around who set boundaries and consequences.  
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	People who set good examples for me.  
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	People around who keep me safe.
	

	[image: image7.jpg]



	Someone in my life I trust.
	

	My hobbies and special interests are:



	I can:
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	Talk to others about my feelings and thoughts

Who?

	 Often         Usually         Sometimes         I find this difficult
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	Make friends with people

Who?

	 Often         Usually         Sometimes         I find this difficult
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	Listen to someone else’s feelings and thoughts


	 Often         Usually         Sometimes         I find this difficult
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	Ask for and accept help when I need it


	 Often         Usually         Sometimes         I find this difficult

	I can:
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	Solve problems that I face
	 Often         Usually         Sometimes         I find this difficult
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	Manage my emotions
	 Often         Usually         Sometimes         I find this difficult
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	Manage my behaviour
	 Often         Usually         Sometimes         I find this difficult
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	Take responsibility for things I do
	 Often         Usually         Sometimes         I find this difficult
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	Stand up for myself
	 Often         Usually         Sometimes         I find this difficult
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	Make good decisions
	 Often         Usually         Sometimes         I find this difficult
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	Resolve conflicts
	 Often         Usually         Sometimes         I find this difficult

	I am:
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	Good at noticing and understanding how other people are feeling
	 Often         Usually         Sometimes         I find this difficult
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	Someone who reads
	 Often         Usually         Sometimes         I find this difficult
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	Someone who laughs
	 Often         Usually         Sometimes         I find this difficult
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	Successful in school
	 Often         Usually         Sometimes         I find this difficult
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	Skilled/talented at something
	

	My hopes for the future: What I would like to do after I leave school



Part 5 (b) What I think tool

Early Years What I Think Booklet
	Early Years ‘What I think tool’ form


	Child’s Name:


	

	D.O.B:


	

	Nursery/Primary:


	

	Name  of Early Years Worker/Class Teacher:


	

	Comments from Head of Establishment:




	Early Years ‘What I think tool’ form



	Active
	Children enjoy spending time doing something fun or interesting

Do you have hobbies and interests?

· Do you have a favourite toy, game or thing to do?

· Who takes you to fun places?

· Who encourages your interests or hobbies?
	

	
	


	Early Years ‘What I think tool’ form

	ACHIEVING


	Every child should have opportunities to learn and people to encourage them to do their best

Do you have:

· Someone who helps you to learn new things?
· Someone who says ‘well done’ when you try your best?
· Someone who helps you to try things on your own?
	

	
	


	Early Years ‘What I think tool’ form

	HEALTHY
	We all like to be as healthy as we can be.

How do you do this?

Do you have people who help you to be healthy?

· Someone who looks after you if you are sick or hurt?

· Someone who gives you healthy food to eat?

· Someone who helps you to be clean?

· Someone who talks to you about your feelings?
	

	
	


	Early Years ‘What I think tool’ forms

	NURTURED
	All children need a place where they can feel comfortable and safe and where people really care about them.

Who are the people who care about you?

· Who looks after you at home?  (e.g. care routines, getting dressed, mealtime, bedtime)

· Who are the people you care about?

Much of the information for this indicator will be gathered through observation, e.g. how child comes in and leaves in relation to the caregiver, child’s interactions with caregiver
	

	
	


	Early Years ‘What I think tool’ form

	SAFE
	It is important that everyone feels safe.

We all need someone who helps us to feel safe and protected from harm.

Do you have people who keep you safe?
· What places do you have where you feel safe?

· Who do you feel safe with?

· Someone who protects you from danger?

· Someone you can tell if you are frightened or sad?

· Who would know if you were sad?
	

	
	


	Early Years ‘What I think tool’ form

	INCLUDED
	Every child should feel accepted by the group of people around them

· Do you have friends to play with?
· Who are your friends?
· What do you like to do with your friends?
	

	
	


	Early Years ‘What I think tool’ form

	                                               RESPONSIBLE
	Growing up involves learning to take good decisions and make sensible choices

Do you have

· Someone who knows when you are behaving well?

· Someone who helps you when you get things wrong?

· What helpful things do you do for others?

Please comment on:

· Understanding right from wrong and consequences

· Understanding of nursery/school rules

· Developing awareness of social rules

	

	
	


	Early Years ‘What I think tool’ form

	RESPECTED
	It is important that children are involved in decisions that affect them.

Do you have

· Someone who asks you about your day?

· Someone who listens to you when you have something to say?

· Someone who thinks you are special?
	

	
	


	Early Years ‘What I think tool’ form


	Additional Comments/ Information:




Part 5 (c) What I think tool

Name:                                                                  Date:






	What I think tool  

	Education Resources


	What I think: The child / young person’s views The child or young person should be supported to complete the following section by an adult who knows them well.  The prompts provided in each section are designed to facilitate a conversation around the wellbeing indicators, as such they provide a guide and should allow the discussion to progress in a manner and at a pace which is comfortable to the child:
The child may be asked to give a “Rating” from 0 to 10 – this is a framework for discussion, to help a child contribute his/her views to assessment and planning.



	
	What I think?
	Nursery / school
	Home and community
	Overall

rating

0-10

	 Active
	Most people enjoy spending time doing something fun or interesting.

Do you have 

Hobbies and interests:

· A favourite toy, game or thing to do

· Someone who takes you to fun places

· Someone who encourages your interests or hobbies
	
	
	

	Healthy
	We all like to be as healthy as we can be. 

How do you do this? 

Do you have 

People who support you to be healthy:

· Someone who looks after you if you are sick or hurt

· Someone who gives you healthy food to eat

· Someone who keeps you clean

· Someone who talks to you about feelings
	
	
	

	Nurtured
	All children need a place where they can feel comfortable and safe, and where people really care about them.

What places do you have?

What do people do that helps you to feel cared for? 


	
	
	


	Safe
	It is important that everyone feels safe.

We all need someone who helps us to feel safe and protected from harm.

Do you have 

People who keep you safe:

· Someone who protects you from danger

· Someone you can tell if you are frightened or sad


	
	
	

	Included    
	Every child should feel accepted by a group of people around them.

Do you have:

· Friends you can count on

· times when you enjoy the company of other people
	
	
	


	               Achieving
	Every child should have opportunities to learn and people to encourage them to do their best

Do you have:

· Someone who supports you to learn new things

· Someone who says ‘well done’ when you try your best

· Someone who helps you to try things on your own 
	
	
	

	Responsible
	Growing up involves learning to take good decisions and make sensible choices. 

· If you have made a choice, who helps you to know if it has been a good choice? 

· Who helps you when things go wrong?

· What chances do you get to do helpful things for others?

	
	
	

	Respected
	It is important that children are involved in decisions that affect them.

Do you have 

Good relationships with adults:

· Someone who listens seriously  to your opinions and ideas and anything you have to say

· Someone who thinks you are special

	
	
	


Part 5 (d) What I think tool



	Healthy:

All young people should have the highest attainable standards of physical and mental health, access to suitable health care and support to make healthy choices.
	Rate the question on a scale of:

0 = not at all  to 10 = very much
	Give reasons for your rating

	Do you have:

(1) People who encourage you to eat healthy food, look after your body and help you feel better when you are feeling down or ill?


	(a) At home?

0      1      2       3       4       5      6      7       8      9    10
	(a)



	
	(a) In Education/Work/Training?
0      1      2       3       4       5      6      7       8      9    10
	(b)

	
	(b) In the Community?

0      1      2       3       4       5      6      7       8      9    10
	(c)

	
	

	Can you:

(2)  Make healthy food and lifestyle choices (e.g. exercise regularly and maintain a balanced healthy diet)?


	(a) At Home

0      1      2       3       4       5      6      7       8      9    10
	(a)

	
	(b) In Education/Work/Training?

0      1      2       3       4       5      6      7       8      9    10
	(b)

	
	(c) In the Community?

0      1      2       3       4       5      6      7       8      9    10
	(c)

	
	


	
	

	Can you:

(3)  Maintain a healthy state of mind/mood (e.g. you do not feel anxious frequently or suffer from low mood such as feeling down?). 


	(a) At Home

0      1      2       3       4       5      6      7       8      9    10
	(a)

	
	(b) In Education/Work/Training?

0      1      2       3       4       5      6      7       8      9    10
	(b)

	
	(c) In the Community?

0      1      2       3       4       5      6      7       8      9    10
	(c)

	
	

	Do you:

(4)  Consume substances that may harm your health (e.g. tobacco, alcohol and/or other drugs)?


	(a) At Home?


	If so, how often?

	
	(b) In Education/Work/Training?


	If so, how often?

	
	(c) In the Community?


	If so, how often?

	
	


	Safe:

All young people should be protected from abuse, neglect and harm, in their homes, schools, and communities.
	Rate the question on a scale of:

0 = not at all  to 10 = very much
	Give reasons for your rating



	Do you have:

(1) People who keep you safe (i.e. people you can trust, and/or would help you if you were in danger)?


	(a) At Home? 

0      1      2       3       4       5      6      7       8      9    10
	(a)



	
	(b) In Education/Work/Training?

0      1      2       3       4       5      6      7       8      9    10
	(b)



	
	(c) In the Community?

0      1      2       3       4       5      6      7       8      9    10
	(c)



	
	

	Do you have:

(2)  Places where you feel safe? (e.g. where you feel protected from harm and feel comfortable/’at ease’ in your surroundings)?


	(a) At Home

0      1      2       3       4       5      6      7       8      9    10
	(a)



	
	(a) In Education/Work/Training?

0      1      2       3       4       5      6      7       8      9    10
	(b)



	
	(b) In the Community?

0      1      2       3       4       5      6      7       8      9    10
	(c)



	
	


	

	

	Do you have:

(3)  Ways of keeping yourself safe if you are sexually active? (e.g. access to relevant sexual health information and guidance on making informed decisions)  


	Please give examples:



	
	

	Can you:

(4) Take responsibility for your own safety (e.g. say ‘no’ if you are in a situation you are not comfortable with and can seek support?)


	(a) At home

0      1      2       3       4       5      6      7       8      9    10
	(a)

	
	(b) In Education/Work Training?

0      1      2       3       4       5      6      7       8      9    10
	(b)

	
	(c) In the community?

0      1      2       3       4       5      6      7       8      9    10
	(c)

	
	


	Achieving:

All young people should be supported and guided in their learning and in the development of their skills, confidence and self-esteem.
	Rate the question on a scale of:

0 = not at all  to 10 = very much
	Give reasons for your rating

	Do you have:

(1) Someone who encourages you to do your best, achieve your goals and praises you for your efforts?


	(a) At Home?

0      1      2       3       4       5      6      7       8      9    10
	(a)

	
	(a) In Education/Work/Training?

0      1      2       3       4       5      6      7       8      9    10
	(b)

	
	(b) In the Community?

0      1      2       3       4       5      6      7       8      9    10
	(c)

	
	

	Can you:

(2)  Set goals for yourself, plan for your future, and take responsibility for achieving these goals?


	(a) At Home?

0      1      2       3       4       5      6      7       8      9    10
	(a)

	
	(b) In Education/Work/Training?

0      1      2       3       4       5      6      7       8      9    10
	(b)

	
	(c) In the Community?

0      1      2       3       4       5      6      7       8      9    10
	(c)

	
	

	Are you:
(3)   Proud of your achievements/ success?


	(a) At Home?

0      1      2       3       4       5      6      7       8      9    10
	(a)

	
	(b) In Education/Work/Training?

0      1      2       3       4       5      6      7       8      9    10
	(b)

	
	(c) In the Community?

0      1      2       3       4       5      6      7       8      9    10
	(c)

	
	


	Nurtured:

All young people should have a nurturing place to live, with additional help if needed, in order to thrive.
	Rate the question on a scale of:

0 = not at all  to 10 = very much
	Give reasons for your rating

	Do you have:

(1) People who support you, who are there for you and you can trust?


	(a) At Home?

0      1      2       3       4       5      6      7       8      9    10
	(a)

	
	(b) In Education/Work/Training?

0      1      2       3       4       5      6      7       8      9    10
	(b)

	
	(c) In the Community?

0      1      2       3       4       5      6      7       8      9    10
	(c)

	
	

	Can you:

(2) Ask for support if there is something troubling you?


	(a) At Home?

0      1      2       3       4       5      6      7       8      9    10
	(a)

	
	(b) In Education/Work/Training?

0      1      2       3       4       5      6      7       8      9    10
	(b)

	
	(c) In the Community?

0      1      2       3       4       5      6      7       8      9    10
	(c)

	
	


	Active:

All young people should have opportunities to take part in recreational activities (.e.g. sports), which contribute to healthy growth and development.
	Rate the question on a scale of:

0 = not at all  to 10 = very much
	Give reasons for your rating

	Do you have:

(1) People who encourage you to get involved in activities and to be physically active?


	(a) At home?

0      1      2       3       4       5      6      7       8      9    10
	(a)

	
	(b) In Education/Work/Training?

0      1      2       3       4       5      6      7       8      9    10
	(b)

	
	(c) In the Community?

0      1      2       3       4       5      6      7       8      9    10
	(c)

	
	

	Are you:
(2) Able to access activities/hobbies/ clubs that interest you (e.g. do you have access to transport to get you there and/or can you afford to maintain these?).


	(a) At Home?

0      1      2       3       4       5      6      7       8      9    10
	(a)

	
	(b) In Education/Work/Training?

0      1      2       3       4       5      6      7       8      9    10
	(b)

	
	(c) In the Community?

0      1      2       3       4       5      6      7       8      9    10
	(c)

	
	


	Respected:

All young people should have the opportunity to be heard.
	Rate the question on a scale of:

0 = not at all  to 10 = very much
	Give reasons for your rating

	Do you have:

(1) People who take on board your views and opinions when decisions are being made that affect you?


	(a) At Home?

0      1      2       3       4       5      6      7       8      9    10
	(a)

	
	(a)  In Education/Work/Training?

0      1      2       3       4       5      6      7       8      9    10
	(b)

	
	(b) In the Community?

0      1      2       3       4       5      6      7       8      9    10
	(c)

	
	

	Do you have:

(2) People in your life who treat you fairly and who respect and support the decisions that you make?


	(a) At Home?

0      1      2       3       4       5      6      7       8      9    10
	(a)

	
	(b) In Education/Work/Training?

0      1      2       3       4       5      6      7       8      9    10
	(b)

	
	(c) In the Community?

0      1      2       3       4       5      6      7       8      9    10
	(c)

	
	


	Responsible:

All young people should have opportunities and encouragement to play active and responsible roles in their education, employment, training and communities where necessary.
	Rate the question on a scale of:

0 = not at all  to 10 = very much
	Give reasons for your rating

	Do you have:

(1)  Responsible roles that you perform in your life? (e.g. at work, supporting younger people within your family, peer support, within education etc...) 


	(a) At Home?

0      1      2       3       4       5      6      7       8      9    10
	(a)

	
	(a) In Education/Work/Training?

0      1      2       3       4       5      6      7       8      9    10
	(b)

	
	(b) In the Community?

0      1      2       3       4       5      6      7       8      9    10
	(c)

	
	

	Are you:

(2) Able to be a good role model and care for others.

 
	(a) At Home?

0      1      2       3       4       5      6      7       8      9    10
	(a)

	
	(b) In Education/Work/Training?

0      1      2       3       4       5      6      7       8      9    10
	(b)

	
	(c) In the Community?

0      1      2       3       4       5      6      7       8      9    10
	(c)

	
	


	
	
	

	Are you:

(3) Able to participate in activities responsibly and abide by the rules of the environment in which you are in (e.g. you are able to use substances sensibly and adhere to the rules set by authority figures).
	(a) At Home?

0     1      2       3       4       5      6      7       8      9    10
	(a)

	
	(a) In Education/Work/Training?

0     1      2       3       4       5      6      7       8      9    10
	(b)

	
	(c) In the Community?

0      1      2       3       4       5      6      7       8      9    10
	(c)

	
	


	Included:

All young people should have help to overcome social, educational, physical, and economic inequalities, and be accepted as part of the community in which they live and learn.
	Rate the question on a scale of:

0 = not at all  to 10 = very much
	Give reasons for your rating

	Do you have:

(1) People who spend time with you, listen to you, take your opinions into account, and accept you for who you are?


	(a) At Home?

0      1      2       3       4       5      6      7       8      9    10
	(a)

	
	(a) In Education/Work/Training?

0      1      2       3       4       5      6      7       8      9    10
	(b)

	
	(b) In the Community?

0      1      2       3       4       5      6      7       8      9    10
	(c)

	
	

	Are you:
(2) Able to feel part of something (e.g. peer group, club, and hobby or decision making processes that involve you?)


	(a) At Home?

0      1      2       3       4       5      6      7       8      9    10
	(a)

	
	(b) In Education/Work/Training?

0      1      2       3       4       5      6      7       8      9    10
	(b)

	
	(c) In the Community?

0      1      2       3       4       5      6      7       8      9    10
	(c)

	
	



Example of completed questionnaire:
	Safe:

All young people should be protected from abuse, neglect and harm, in their homes, schools, and communities.
	Rate the question on a scale of:

0 = not at all  to 10 = very much
	Give reasons for your rating

	Do you have:

(1) People who keep you safe (i.e. people you can trust, and/or would help you if you were in danger)?


	(a) At Home? 

0      1      2       3       4       5      6      7       8      9    10
	(a) My mum, brother and granddad keep me safe. To move up the scale my step-dad would stop causing fights when he is home.

	
	(b) In Education/Work/Training?


0      1      2       3       4       5      6      7       8      9    10
	(b)I can always go to my key worker if I feel I need help or need to talk to someone. I can confide in Steve when I need to.

	
	(c) In the Community?


0      1      2       3       4       5      6      7       8      9    10
	(c)I get into fights often in my local community because of the gangs. I have Jamie and Dave to help me when we get into fights with other gangs. To move up the scale I would need to stay in more or try and avoid other gangs. 

	
	

	Do you have:

(2) Places where you feel safe? (e.g. where you feel protected from harm and feel comfortable/’at ease’ in your surroundings)?


	(a) At Home


0      1      2       3       4       5      6      7       8      9    10
	(a)My room when things get too much with my parents or I go to my Granddad’s. If my step-dad stopped coming round and they stopped fighting, I would feel safer in the house.

	
	(b) In Education/Work/Training?


0      1      2       3       4       5      6      7       8      9    10
	(b)I feel safe at the Youth club where I can hang out with my friends without worrying about getting into fights. It has drums, games and some good activities that I enjoy.

	
	(c) In the Community?


0      1      2       3       4       5      6      7       8      9    10
	(c)Dave’s house when we need to get away from other gangs. I would feel safer if we had a place to go together where we wouldn’t run the risk of bumping into neighbouring gangs.

	
	


Developed from Angus Council’s Web of Well-being by Children and Families, City of Edinburgh, adapted by South Lanarkshire Council.
Part 5 (e) Reflective Tool Adapted Learner’s Version
Name:                                                                  Date:







	coding
	Yes
	No

	We want you to colour in this ‘web’. Then we can show it at your meeting. The people at your meeting will know what you like and don’t like at home and at school. Someone will help you answer the questions on the next two pages to help you decide how to colour in the web of wellbeing. You might be nearer the sad face about some things and nearer the smiley face about other things. You can also ask some questions at your meeting about these things. 
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	Safe
	
	

	I know where the calm* space is for me in school
	
	

	Children are nice to me in class
	
	

	Children are nice to me at school
	
	

	People are nice to me on my way to school**
	
	

	I can ask for help
	
	

	If I feel sad I can tell an adult at school
	
	

	Choose [image: image24.emf]








or [image: image25.emf]








or [image: image26.emf]









	


*calm/ safe/ quiet/chill out/ own word

**in my taxi/ in my car/ walking to school

	Healthy
	
	

	Going to the toilet at school is OK
	
	

	Eating lunch at school is OK
	
	

	When I don’t like something I can tell an adult
	
	

	When I feel ‘not well’ I can tell adult
	
	

	Choose [image: image27.emf]








or [image: image28.emf]








or [image: image29.emf]









	


	Achieving
	
	


	I know my targets at school
	
	

	I know what homework I have to do
	
	

	I can start work all by myself
	
	

	Sometimes an adult helps me with my work
	
	

	I have a visual timetable
	
	

	Choose [image: image30.emf]








or [image: image31.emf]








or [image: image32.emf]









	


	Nurtured
	
	

	Adults in school know what I like
	
	

	Adults in school know what I do not like
	
	

	I trust the adults at school
	
	

	I have one or more friends at school
	
	

	Choose [image: image33.emf]








or [image: image34.emf]








or [image: image35.emf]
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	Active
	
	

	Sometimes I go to a club or to the play park
	
	

	I do fun things after school
	
	

	I do things that keep me fit
	
	

	Choose [image: image36.emf]








or [image: image37.emf]








or [image: image38.emf]









	


	Respected
	
	

	Sometimes I help to choose what happens in school
	
	

	If I am really interested in something adults let me have some time to talk about it
	
	

	Adults listen to me
	
	

	Adults listen to my ideas
	
	

	Choose [image: image39.emf]








or [image: image40.emf]








or [image: image41.emf]









	


	Responsible
	
	

	I understand the rules at school
	
	

	I understand the rules at home
	
	

	I help to choose my targets for learning
	
	

	I am able to do some of my work by myself
	
	

	I know where to put my jacket and bag at school
	
	

	Choose [image: image42.emf]








or [image: image43.emf]








or [image: image44.emf]









	


	Included
	
	

	I have made some friends
	
	

	I usually understand what to do in class
	
	

	I join in on Sports Day
	
	

	I sometimes go on a school trip
	
	

	I usually know when something new or different is going to happen at school
	
	

	When I feel worried I can tell an adult
	
	

	I am in a club
	
	

	Choose [image: image45.emf]








or [image: image46.emf]








or [image: image47.emf]
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Part 5 (f) Reflection Tool Learner’s Version

Name:                                                                  Date:





	coding
	no
	maybe
	yes

	We want you to colour in this ‘web’. Then we can show it at your meeting. That way all the people at your meeting will know what you like and don’t like at home and at school or what you are worried about.  Someone will help you answer the questions on the next two pages to help you decide how to colour in the web of wellbeing. You might be nearer the sad face about some things and nearer the smiley face about other things. You can also ask some questions at your meeting about these things. 

 



                      

Developed from Angus Council’s Web of Well-being by Children and Families, City of Edinburgh, adapted by South Lanarkshire Council.
Use your answers to help you decide how to colour in your web
	Safe
	N
	M
	Y

	I like to have a safe space for me when I get worried or upset.
	
	
	

	I know what to do if I need to ask for help in school
	
	
	

	I know what to do if I am bullied at school
	
	
	

	I know what to do if I do not like what other students are doing at school
	
	
	

	Comments




	Healthy
	N
	M
	Y

	I feel okay about using school toilets
	
	
	

	I am able to eat the food that I like at school
	
	
	

	I get the right amount of sleep for me
	
	
	

	I can enjoy P.E. at school
	
	
	

	I know which adults I can talk to at school:
	

	· If I don’t like something
	
	
	

	· If I am feeling ill at high school
	
	
	

	· If I am feeling anxious, worried or afraid
	
	
	

	Comments




	Achieving
	N
	M
	Y

	I have an Additional Support Plan (ASP) 
	
	
	

	I help choose my ASP targets
	
	
	

	I know what to do if I don’t understand when adults tell me to do something
	
	
	

	I know what to do if I am worried about homework at school
	
	
	

	I find it easy to remember what my homework is
	
	
	

	I can start work on my own in class
	
	
	

	Comments




	Nurtured
	N
	M
	Y

	I have been able to tell the adults at school about :
	

	· what is important to me and 
	
	
	

	· things I find difficult
	
	
	

	· things I really don’t like
	
	
	

	I have one or more friends at school
	
	
	

	Comments




Developed from Angus Council’s Web of Well-being by Children and Families, City of Edinburgh, adapted by South Lanarkshire Council.
	Active
	N
	M
	Y

	I can go to school clubs
	
	
	

	I can go to clubs and activities in the community
	
	
	

	I take regular exercise
	
	
	

	I like to do individual sports and exercise as well as team sports at school
	
	
	

	I have a safe space to change for P.E. at school
	
	
	

	Comments




	Respected
	N
	M
	Y

	I am included in making decisions about me
	
	
	

	People listen to my views
	
	
	

	I can sometimes do things that I am really interested in at school
	
	
	

	Comments




	Responsible
	N
	M
	Y

	I understand the rules at school
	
	
	

	I understand the rules at home
	
	
	

	I am able to do some of my work on my own
	
	
	

	I am learning how to look after myself at school
	
	
	

	I can look after my belongings
	
	
	

	Comments




	Included
	N
	M
	Y

	I enjoy break times and lunch times at school
	
	
	

	I have some friends at school
	
	
	

	I know where I can go if I feel upset, worried or unhappy at high school
	
	
	

	I can join the school clubs that I want to join
	
	
	

	I join in the special events at school
	
	
	

	I have already been told a bit about what high school will be like
	
	
	

	Comments




Developed from Angus Council’s Web of Well-being by Children and Families, City of Edinburgh, adapted by South Lanarkshire Council.
Part 5 (g) Current Schools Reflection Tool

Name:                                                                  Date:






	coding
	no
	maybe
	yes

	The well-being web gives everyone a picture of this child’s strengths and your concerns about the child’s wellbeing. Tick the box under the colour coding that is nearest to what you think. 

Use your answers to roughly decide how to colour the web of wellbeing with regard to what systems the school already has in place. This is just a rough guide and will give a quick visual representation at the start of preparing a Wellbeing Assessment. There should be 3 coloured in webs showing three points of view: the school’s, the parents’ and the child’s. 




                      






Developed from Angus Council’s Web of Well-being by Children and Families, City of Edinburgh, adapted by South Lanarkshire Council.
Use your answers to help you decide how to colour in the web

	Safe
	N
	M
	Y

	A safe environment has been identified and is available within school
	
	
	

	Relevant staff are aware of the safe environment arrangements
	
	
	

	Pupils aware of the safe environment arrangements 
	
	
	

	Key teaching staff are identified as contacts/link for pupil and family
	
	
	

	Behaviour Assessment Support Plan (BASP) written and shared with  relevant staff

	Additional Support Plan for HWB safety concerns written and shared with relevant staff


	Healthy
	N
	M
	Y

	Consideration given and adaptations made for a pupil’s sensory preferences
	
	
	

	Appropriate adaptations are in place to enable the pupil to use the toilet
independently (if required)
	
	
	

	Staff aware of and account has been taken of any food allergies or sensitivities
	
	
	

	Staff are aware of the pupil’s anxiety levels and of  measures they should take to
reduce these
	
	
	

	Staff are aware of the pupil’s triggers and preferences and the need to take account of these
	
	
	

	Plans are in place for the pupil to accesses regular exercise
	
	
	

	Comments




	Achieving
	N
	M
	Y

	Additional Support Plan(ASP) is in place for the pupil
	
	
	

	Plans in place for pupil to be given the opportunity to contribute to their targets
	
	
	

	Plans in place for parents to be given the opportunity to contribute to their child’s
targets
	
	
	

	We have well planned transition for arrival in the school
	
	
	

	We have well planned stratgies in place for moving between activities/classrooms
	
	
	

	Consideration has been given to the pupil’s seating position within the class
	
	
	

	Staff are aware of the need to use clear, simple language in their verbal
communications with some pupils
	
	
	

	Staff are aware of the need to use clear, simple language in their written
communications with some pupil
	
	
	

	Plans  in place to adapt the pupil’s homework to suit their needs (e.g. ‘chunked’)
	
	
	

	Arrangements in place to support both the pupil and parents with homework
arrangements
	
	
	

	Staff aware of the need to adapt group work arrangements for the pupil
	
	
	


	Nurtured
	N
	M
	Y

	Staff encourages and supports effective communication
	
	
	

	Consideration given to the support needs of the whole family
	
	
	

	Plans for the use of a buddy system in place
	
	
	

	A link / key adult within the school identified along with plans for regular contact

with some pupils
	
	
	

	Comments



	Developed from Angus Council’s Web of Well-being by Children and Families, City of Edinburgh, adapted by South Lanarkshire Council.

	Active
	N
	M
	Y

	Consideration given as to how pupils with some additional needs can access
school clubs
	
	
	

	Staff who deliver P.E. curriculum have a good understanding of issues affecting pupils on the autism
spectrum
	
	
	

	Plans in place for pupils to access regular exercise
	
	
	

	Consideration given as to how pupils might do individual sports and exercise in
place of team sports
	
	
	

	The use of an individual changing space can be considered
	
	
	

	Comments




	Respected
	N
	M
	Y

	Pupil included in decisions affecting him/her
	
	
	

	Parents included in decisions affecting their child
	
	
	

	Pupil and parents given the information required to make informed decisions
	
	
	

	Consideration given as to how the pupil might pursue special interests
	
	
	


	Responsible
	N
	M
	Y

	The pupil understands the rules at school
	
	
	

	Pupils given opportunities to develop skills for independence
	
	
	

	Pupils are  given opportunities for their voice to be heard
	
	
	

	Plans in place to support pupils with day to day organisation
	
	
	

	Plans in place to support parents in making decisions about the level of responsibility the pupil is taking, e.g. in school premises and travelling to and from school
	
	
	

	Comments




	Included
	N
	M
	Y

	Plans in  place for pupils’ communication needs to be met through:
	

	-visual prompts in class
	
	
	

	-visual prompts throughout the school
	
	
	

	-the use of clear, simplified spoken language
	
	
	

	- the use of clear, simplified written language
	
	
	

	-appropriate I.T. supports
	
	
	

	Plans in place to ensure that pupils are:
	

	-adequately prepared for changes and events
	
	
	

	-given the necessary sensory adaptations to enjoy a range of events and

opportunities
	
	
	

	-given full access to an appropriate curriculum
	
	
	

	-given full access to relevant events taking place in the school
	
	
	

	-given opportunities and support to choose to make friends
	
	
	

	-given opportunities to pursue particular hobbies and interests
	
	
	

	Comments




Developed from Angus Council’s Web of Well-being by Children and Families, City of Edinburgh, adapted by South Lanarkshire Council

Part 5 (h) Family’s Reflection Tool
Name:                                                                  Date:






	Coding
	Yes
	Maybe
	No

	The well-being web gives everyone a picture of your child’s strengths and your concerns for your child’s wellbeing. Use your check list answers to help you decide how to the colour in the web. This is just a rough guide to help inform the Wellbeing assessment. You do not need to worry about being exactly right. We want it to help you and your child think about what you might want to have included in the Wellbeing Assessment. Each family has particular needs and support plans are all different.  You might be nearer the worried face about some things and nearer the smiley face about other things. This information will be used to help plan to meet your child’s needs.
Think about:

· Are any of these things issues for your family?

· Is planning at school in any of these areas relevant to support your child?

When you’ve looked at the boxes then colour in the web.











Developed from Angus Council’s Web of Well-being by Children and Families, City of Edinburgh, adapted by South Lanarkshire Council

Use these questions to help you fill in the web

	Safe
	Y
	M
	N

	I feel able to keep my child safe:
	

	-at home
	
	
	

	-in the street
	
	
	

	-in the community
	
	
	

	I know how/who to ask for support from school when I need it
	
	
	

	School responds to my requests for information  
	
	
	

	Comments




	Healthy
	Y
	M
	N

	My child has strong sensory preferences
	
	
	

	My child need adaptations to use the toilet independently and confidently
	
	
	

	My child diet is restricted
	
	
	

	My child has a disrupted sleep pattern
	
	
	

	Anxiety affects my child’s behaviour
	
	
	

	Comments




	Achieving
	Y
	M
	N

	School staff are aware that:
	

	· my child has particular ways of accessing the curriculum
	
	
	

	· my child’s strengths and interests are a strong motivation for him/her
	
	
	

	· my child needs homework to be adapted to meet his/ her needs
	
	
	

	· my child uses appropriate visual supports and timetables
	
	
	

	I am involved in setting my child’s Additional Support Plan (ASP) targets
	
	
	

	Comments




	Nurtured
	Y
	M
	N

	It is difficult for:
	

	· us to do things together as a family
	
	
	

	· me to look after my own well-being
	
	
	

	· to enjoy time with our rest of the family/children
	
	
	

	Key teaching staff are identified as contacts/link for my child and family

	
	
	

	Comments




Developed from Angus Council’s Web of Well-being by Children and Families, City of Edinburgh, adapted by South Lanarkshire Council
	Active
	Y
	M
	N

	I am aware of appropriate clubs and activities in school
	
	
	

	I am aware of appropriate clubs and activities within the community
	
	
	

	It is difficult to encourage my child to take regular exercise
	
	
	

	I have discussed suitable P.E. activities with the school
	
	
	

	Comments




	Respected
	Y
	M
	N

	I have enough information  to make informed decisions
	
	
	

	My child has enough  information to understand decisions made about them
	
	
	

	My child’s views are taken into account when decisions are made about them
	
	
	

	Comments




	Responsible
	Y
	M
	N

	My child understands the following:
	

	· rules at home
	
	
	

	· rules at school
	
	
	

	My child has opportunities to develop skills for independence 
	
	
	

	Comments




	Included
	Y
	M
	N

	There are plans in place for my child to be supported:
	

	· through adaptations for his/ her communication needs
	
	
	

	· preparation for events
	
	
	

	· to enjoy a range of events and opportunities by sensory adaptations
	
	
	

	· to gain full access to an appropriate curriculum
	
	
	

	· to gain full access to relevant events taking place in school
	
	
	

	· in making and choosing friendships
	
	
	

	· to pursue particular hobbies and interests
	
	
	

	I am aware of opportunities to get to know other parents/carers
	
	
	

	Comments




	Operating Procedure A28
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Initial Multi-Agency Meeting


Complete the Looked After Children: Additional Support Needs Assessment Tool





Yes to any question





No to every question





Questions answered





Relevant staff should attend Looked After reviews





Threshold for CSP met





Complete the CSP assessment tool





No 





Yes





Monitor through the ASP





Complete the CSP process referring to CSP guidance and flowchart


(Appendix 3)





Develop an ASP agreeing literacy/numeracy/HWB/


behaviour targets as required. A BASP can be developed if behaviour is the only target required





The process ends at this point. However, you should continue to monitor their educational progress and health and wellbeing needs undertaking further assessment at regular review points.





   The Co-ordinated Support Plan Process





Week 1


Initial CSP Meeting


Complete CSP Assessment Tool, Section 1


Clock starts





Questions answered





No to any 1 question





No CSP, then consider: ASP/BASP.


Retain CSP Assessment Tool, Section 1 in establishment


and also forward to IEM stating ‘CSP Threshold not met’ in the subject heading of the email





Week 2-4


IEM writes to parents with decision. Informs of right to appeal etc.


Clock stops





Yes to all questions





Week 1-3 


Complete CSP Assessment Tool, section 2


Forward sections 1 and 2 to IEM


Arrange provisional drafting meeting for week 5.





Week 2-4


IEM writes to parents with decision. If no, then informs of right to appeal etc





Week 5-10


CSP drafted





Week 11-14


Draft CSP to IEM for agreement.


Final adjustments alterations agreed and completed





Week 15-16


IEM distributes CSP to all relevant parties


Clock stops





Initial draft circulated to all and amendments agreed prior to forwarding to IEM





IEM checks CSP to ensure it meets the requirements of the Act





Include:


Parents


Professionals


Pupil (if appropriate)
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What I Think Tool 


16+ Age range





























What I Think Tool for 16+ Age Range


Background: 


This tool was designed following focus groups with young people aged 16-24 in schools, college, Youth Learning Services and Skills Development Scotland. The questions are intended to promote a dialogue between professionals and young people based on the GIRFEC health and wellbeing indicators. 


Aim:


The tool acts as a guide to gain young people’s views to inform planning for intervention and identify protective and potential risk factors in their lives. This information can be used to inform the wellbeing screening tool. 


Considerations:


Young people should be supported to complete the tool by an adult they feel comfortable talking to. The young person should decide who will work alongside them to complete this form. The young person should be asked if they want the opportunity to look over the tool prior to meeting with the chosen adult, to allow them time to prepare and give fuller answers (this is just an option, not a necessity and the tool should not be used as a stand-alone exercise for young people to carry out on their own).  It should be the facilitator who fills out the tool for the young person based on the discussion (see exemplar on the last page). 


Rating Scale:


The rating scale is intended to act as a guide to facilitate discussion and future planning. It can be used to explore what a young person is doing/experiencing at present to get them to that point on the scale and what would need to happen if they were to move up one point on the scale. E.g. ‘On a scale from 0-10 where 0 is not at all and 10 is very much, ‘how happy are you?’ If the reply is 6 ask the young person what they are doing/experiencing at present that lets them know it is at a 6 and not a 5? What would need to happen for it to move up 1 point on the scale? Where on the scale would be good enough for the young person?  Using the tool, ask the young person how they would rate their answer to each question on a scale of 0-10 in the 3 areas of their lives. Follow the guidelines above to tease out what would need to happen for the young person to increase their protective factors. 


Helpful hints:


The questions act as a guide to gathering rich information from the young person and interviewees are encouraged to prompt the young person to expand on one word or unclear responses. Supplementary questions act as a guide to allow you to gather further information.  


N.B. Work can include voluntary or unpaid. Community can be broken down into peer community and the community the young person lives in. 
































Additional Comments:  Is there anything you want to add that we haven’t covered in regards to how you feel about your overall health and wellbeing?
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I feel safe 








I feel active








I feel respected








I am





responsible








I feel included








I am healthy














I am





achieving











I feel nurtured
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Child feels safe 








Child is active








Child is respected








Child is





responsible








Child is included








Child is healthy














Child is achieving














Child is nurtured
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My child feels safe 








My child is active








My child feels respected








My child feels responsible








My child feels included








My child feels healthy














My child is achieving








My child feels nurtured
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� For the purposes of this document school education refers to all educational establishments (early years, nursery, primary and secondary schools and units) managed by South Lanarkshire Council and those early years establishments provided under a partnership agreement with South Lanarkshire Council






